Case Study 1: Manchester My Learning Essentials (MLE) Proofreading
Workshop Student Team Story.

This case study is an output from a Collaborative Enhancement Project supported and funded
by QAA Membership. The project was led by Loughborough University Students’ Union and
Loughborough University in partnership with Coventry University Students’ Union and
Coventry University, University of Northampton, De Montfort University Students’ Union and
De Montfort University, University of Wolverhampton Students’ Union and University of
Wolverhampton, Swansea University, and Imperial College London. Find out more about
Collaborative Enhancement Projects on the QAA website.

As part of the University of Manchester Library’s Student Team (UMLST), | play a role in
supporting the award-winning My Learning Essentials (MLE) programme the Library’s
programme of workshops and resources open to all students and staff created to support
academic skills (see Blake & lllingworth, 2015). The UMLST are a group of (currently 23)
students from all degree disciplines and backgrounds who are paid staff members (University
of Manchester, 2023). We support many projects across the Library and wider University
initiatives, especially the MLE programme, where we support the delivery and planning of
workshops and the creation of teaching and learning resources. The UMLST are seen as
equal partners with other members of the Library’s Teaching, Learning and Students team and
are represented at all stages throughout projects to create and refresh workshop plans and
online resources (for more on the UMLST as equal partners, see Grayson et al., 2018; Blake
et al., 2020).

| have been in the Student Team for nearly three years alongside my PhD History studies. |
have been able to apply my academic experience to my UMLST role by offering the student
perspective in refreshing several MLE workshops- where a group, including at least one
UMLST member, review existing sessions to ensure they remain as up-to-date and beneficial
for students as possible. This includes our ‘Proofreading: the Final Stage Before Submission’
workshop, which | carried out alongside a fellow UMLST member and two Learning
Developers.

When thinking about our priorities for the workshop, we wanted students to leave with
something practical that they could follow when proofreading their own work. This resulted in
us designing activities which work towards the creation of a tailored self-proofreading
checkilist.

In the first activity, two versions of the same article are presented- one proofread and one with
errors. Students are asked to compare these before they have a go at proofreading the article
with errors. What is important here is that trainers frame the activity firstly in terms of what
students notice generally about the difference between the articles, so they can see for
themselves the benefits that polished work can have for making a positive first impression on
the reader and making a piece more engaging and easier to follow. Secondly, whilst students
will naturally spot errors, it is stressed that this activity is not a competition to find the most
mistakes. This is because the point of the activity is to make participants aware of their own
proofreading strengths as well as the nature of the errors that they didn’t spot, which can then
be used later when creating their checklist.


https://www.qaa.ac.uk/en/membership/collaborative-enhancement-projects/academic-integrity/accessibility-and-equity-in-proofreading
https://www.qaa.ac.uk/membership/collaborative-enhancement-projects

After this, students are presented with a version of the article where the different errors are
pointed out. The mistakes that we included were carefully planned so every different type of
error that should be looked out for was included. From this, students can see which errors
they spotted and which they didn't and use this to begin to build their personalised
proofreading checklist. Here, it is again emphasised that students should not be disheartened
if there are errors that they missed, as this can instead be seen as a positive as it made them
aware of the areas they need to pay attention to which they otherwise wouldn’t be conscious
of.

We also present an example style guide that students can follow to create their checklist to
ensure that all aspects are covered, but students are encouraged to format their guide in
whichever style is most helpful for them. Students are prompted to consider not only the areas
that the activities highlighted they might need to be more conscious of but also particular
aspects that they should be looking out for that are specific to their degree programme, to
guarantee that their checklist will be as helpful as possible in ensuring the quality and rigour
of their future proofreading. Students are then able to leave the workshop with a personal
resource that they can utilise for all their future assignments, improving their confidence in the
efficiency of their self-proofreading.

This case study was written by Lily Pearson, PhD candidate, University of Manchester.

Bibliography:

e Blake, J.R.S., Aston, S. & Grayson, N. (2020). From the Outside in: Bringing Student
Engagement to the Centre. New Review of Academic Librarianship 26, 419-432.

o Blake, J. & lllingworth, S. (2015). ‘Interactive and Interdisciplinary Student Work: A
Facilitative Methodology to Encourage Lifelong Learning’, Widening Participation and
Lifelong Learning 17(2), 108—118.

e Grayson, N.J., Blake, J. & Stock, M. (2018). The Co-creation of Exam Support:
Students as partners in the research, planning, design and quality assurance of
learning resources. The Journal of Educational Innovation, Partnership and Change

4.
e University of Manchester. (2023). Empowering Student Partners: Working with our
Library’s Student Team. Available at:

https://www.staffnet.manchester.ac.uk/news/display/?id=30050



https://www.staffnet.manchester.ac.uk/news/display/?id=30050

	Case Study 1: Manchester My Learning Essentials (MLE) Proofreading Workshop Student Team Story.

